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 “Lack of flexibility of thought and behaviour, the third aspect of the triad of impairments in autism underlies many of the features of the thinking and subsequent behaviour of individuals with autism.”

Stuart Powell & Rita Jordan

At Phoenix we aim to develop:

· pupils’ flexibility of thought to support them through transitions and/or changes to routines

· pupils’ effective thinking skills  to underpin the development of communication and interaction skills,

Objectives

· to develop flexible thinking skills

· to develop awareness of ability to think 

· to develop awareness of ability to solve problems

· to provide opportunities throughout the day for pupils to make choices 

· to improve pupils’ self-esteem and independence

· to reduce dependency on prompts from adults and increase independence for daily life
· to allow pupils to take the lead in some activities 

· to develop pupils’ concept of self/other awareness.

Statement of Equal Opportunities

At Phoenix thinking skills are taught as an integrated part of the daily curriculum to ensure equal opportunities and access for all pupils and to recognise the needs of pupils with severe language and communication difficulties including autism, bilingual pupils, pupils with visual or hearing impairments and to provide appropriate resources for both boys and girls.

Links to other areas

As an integrated part of the daily curriculum, the flexibility of thought policy should be read in conjunction with the school’s policies for all curriculum areas, the Communication Policy & Handbook and the Behaviour Policy.

Delivery

At Phoenix, a range of strategies are used to support the teaching of flexible thinking skills.  The following are examples of some of the ways in which this is done.

Choice Boards

All pupils are given opportunities to make choices throughout the day and across the curriculum e.g. choosing toys and activities as rewards; snacks and food at lunchtime; playground activities, which adults they work with etc. from a wide range of visuals which either indicate what is available or is personalised for specific pupils.  Pupils are taught how to use visuals to help them with decision making and choices as well as supporting them with transitions.  Pupils learn how to use their PECS books and to spontaneously make requests about what they want and what they need.
Staff use symbols and objects of reference to help pupils to broaden their experience of preferences by removing highly preferred symbols or objects from choice boards and replacing them with similar activities e.g. Thomas the tank engine toy may be replaced by a train set, or cars can be replaced by lorries etc.  Choice boards for computer software may be designed to prevent obsessive use of one particular program by not including it every day of the week.

Visual Timetables

Pupils have access to a wide range of visual timetables.  This helps pupils to understand the passing of time and what they have to do throughout the day.  Pupils depend on these timetables and quickly memorise them.  It can be traumatic if what is on the timetable doesn’t happen for any reason, e.g. a teacher is sick, swimming is cancelled etc.   To prepare pupils for the unexpected pupils are taught the ‘surprise’ symbol.  Pupils learn that something is going to happen during the day but it is different.
Social Stories

Social stories are written with the support of the SLT and are used to support pupils’ understanding of change and social expectations. 

Sabotaging routines

To encourage spontaneous problem solving. For example, no cup at snack time, no pencil with worksheet, no paintbrush for an art activity.  Pupils are left to work out for themselves how to obtain the object that is missing.  This can be a verbal request, with PECS or use of ‘help’ symbol.

Sometimes toys and objects may be given that are difficult to operate or open.  To encourage problem solving the adult will wait for pupils to work out how the object works for themselves or to ask for help either verbally or by use of a ‘help’ symbol.

Taking a break

Pupils should be encouraged to develop self-help strategies for coping with anxieties.  Teaching pupils to request a ‘break’ when they are feeling stressed can prevent tantrums and other aggressive behaviours.  In this way the pupil is in control of when s/he takes a break and this supports their ability to manage their own behaviour.

Self/Other Awareness

Pupils are taught to develop these skills by regular social use of language programme activities.  These teach pupils to understand that they may have similar likes and dislikes to other pupils in their groups.  They are taught to understand how to recognise emotions in themselves and others.

Taking the lead
Pupils may become very passive if they are always prompted about what they need to do either verbally and/or physically.  Intensive interaction sessions allow pupils to take the lead with adults copying the pupil’s movements and actions.  
All new staff are trained in the above strategies in order to develop their understanding of the importance of flexibility of thought and thinking skills.
Imagination and Play skills

Pupils are encouraged to extend the ways they use preferred toys and activities through parallel play with an adult.

Pupils are helped to develop their imagination and ability to empathise through role play and drama activities.

Generalisation and transfer of skills

Pupils are taught to transfer skills within a variety of contexts and situations.  Pupils are taught to use PECS with different communication partners in various parts of the school to ensure they know that exchanging is not class or teacher bound.  

Assessment & Record keeping

Flexibility of Thought forms an integral part of Pupil Education Plans (PEPS), which are based on the triad of impairments.  PEP targets are reviewed and set on a termly basis.

This policy will be monitored and evaluated by members of the SMT and SLT’s annually.
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